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INTRODUCTION

society. This relationship between academic
success and social inclusion means that
schools themselves must be inclusive
institutions that can provide opportunities for
learning to all children regardless of their
ethnicity, gender, religion or physical ability.
Researchers in the field of education have
examined the various problems related to
educational failure over many years, and have
generated extensive knowledge on the causes
and consequences of educational exclusion.
What remains relatively under-researched is
successful educational practices: the schools
and communities which, despite the obstacles,
manage to guarantee success for all the
students.

1.1 Inclusive education and social
inclusion

In an increasingly knowledge-based society,
academic success is a key factor in
overcoming social exclusion. The longer
children stay in school and the more
opportunities they have to complete upper
secondary education or to access tertiary
education, the better equipped they become to
be included into the labour market and to face
the demands of participating in a democratic

1.2
What is this monograph, where does it
come from and who is it addressed to?

This Monograph is part of the INCLUD-ED
Project “Strategies for inclusion and social
cohesion in Europe from education”, an
Integrated Project from the 6th Framework
Programme. The project’s main objective is to
analyse educational strategies that contribute
to overcoming inequalities and promoting
social cohesion and educational strategies that




generate social exclusion, particularly focusing
on vulnerable and marginalised groups.

The INCLUD-ED consortium is comprised of 15
European partner institutions which have been
conducting interdisciplinary research that
covers a wide range of dimensions related to
educational inclusion and social cohesion.

One part of the 5-year INCLUD-ED Project
involved examining 20 schools throughout
Europe. These schools were from all different
areas of education (Pre-Primary, Primary,
Secondary, Special Education?, and Vocational
Training). The 20 schools were chosen based
on the following criteria: they were schools
containing children with a low SES and a
minority background but which had also
achieved good academic results in comparison
to other schools located in similar contexts. In
other words, these were schools that managed
to overcome obstacles which usually lead to
academic failure and which have provided
evidence of academic success for students
from marginalised groups. Based on a review
of the existing literature, the research on these

! Special education has been studied in ordinary
educational systems and not in segregated
programmes.

unique schools focused on examining how
particular  practices generate the right
conditions to lead to educational success. The
aim of this Monograph is to share the results of
the INCLUD-ED research on effective
educational practices at a secondary level.

1.3
What is it useful for?

This Monograph is useful for teachers, parents,
education policy makers and  other
practitioners in secondary education who are
interested in taking a positive step towards
effective educational practices in their schools
and communities. The Monograph is a
compilation of the ‘effective practices’
identified in the schools studied around Europe
which have demonstrated that they lead to
good academic results, especially within the
context of schools containing students with a
low SES? and a minority background. Despite
the differences between the various state
educational systems throughout Europe these
Monographs are a useful resource. This is
because they present effective educational

2 students with low socioeconomic status.




practices in a variety of contexts and
demonstrate the way in which the said
practices can lead to educational success.

1.4
The importance of scientific knowledge
in educational practices

INCLUD-ED Project is based on the
contributions  of International  Scientific
Community. The educational practices which
are pursuing the success and the effectiveness
need to be based on the scientific knowledge.
Educational systems can be generated through
dialogue between researchers and
practitioners in education. With this aim,
INCLUD-ED project uses the Critical
Communicative Methodology which takes a
dialogic approach to the collection of data and
construction of interpretations about the
everyday reality of the social agents involved.
The dialogue which is established between
social actors and International Scientific
Community lead to advance to a new
knowledge creation. The goal of the
Monograph is to present the scientific findings
of the INCLUD-ED project and to promote
more research-based theory in effective
practices in education.

1.5
Effective educational practices in
Secondary Education: Case Studies.

The effective educational practices included
into this monograph are the result of the four
case studies carried out in Cyprus, Latvia and
Spain.




EFFECTIVE EDUCATIONAL
PRACTICES

The INCLUD-ED project’s results have shown
that effective Secondary schools use a variety
of approaches to ensure that all students have
the opportunity to learn. More specifically,
these schools faced the challenges of
Secondary education by ensuring that teachers
use inclusive practices in the classroom and
by inviting community participation to support
students’ learning. At a time when diversity—in

terms of SES, language, ethnicity, religion or
ability—is seen as an obstacle by many
educators, these schools have proven that
when diversity is used as an asset the school is
more likely to generate positive learning results
for all students. The research has also shown
that practices such as streaming, the
segregation of remedial groups from the
classroom and the isolation of students with
disabilities result in a culture of low
expectations and produce lower outcomes. On
the contrary, when students are mixed in terms
of ability and when the classroom is supported
by more teachers or volunteers then students
learn from each other and strive to achieve
better results. The effective educational
practices presented here can be used as a
general guideline for education practitioners
who want to create more inclusive schools and
communities.

2.1
Heterogeneous ability classrooms

Effective Secondary schools organize the
students in heterogeneous ability classrooms.
Students, teachers and parents reported that
this practice has positive effects on student
academic results. Furthermore, when students
in these heterogeneous ability groups work




interactively,  their =~ communication and
cooperation skills are improved as well as their
motivation. In addition, students said that when
their classmates explain a question in their own
words it is often easier to understand than
when the teacher is giving explanations. In
many occasions, students who would not pay
attention to the teacher are more likely to
participate in an activity if their classmates
expect from them to follow the class.

2.2
Use of additional human resources in
the heterogeneous classroom

In order for heterogeneous ability classrooms
to work more effectively, the teacher must be
supported in the classroom with assistant
teachers, volunteers or family members. This
support can take many forms but the basic
idea is that in a heterogeneous ability
classroom where students have different
needs, it would be impossible for a single
teacher to attend to all students without
neglecting some of them. The presence of
additional human resources in the classroom
accelerates the learning process because the
groups can achieve more tasks with the help of
an adult and receive immediate feedback on

their work. The research identified two effective
approaches in this case:

x Students  with  disabilities are
integrated in regular classrooms with
the support of a special needs
teacher. Results show that including
students with disabilities in regular
classrooms is not only beneficial for
the disabled student; it is also an
important learning experience for all
students. While the special needs
student may receive a few hours of
individualized work with the
specialized teacher, it is very
important that they spend the majority
of school time integrated in regular
classrooms. The special needs
teacher along with the parents,
usually designs an individualized
curriculum that can allow the student
to continue learning while being
integrated.

X Another method used was the
practice of double teaching in which
case the class is divided in two
heterogeneous groups (inclusive split
classes) and there is one teacher for
each group. This gives teachers better
control of the situation and helps




them to focus on students who need
more attention.

2.4
Extending learning time

2.3
Cooperative learning

Teachers in effective Secondary schools
realized the importance of grouping students in
class in heterogeneous groups in terms of
ability in order to encourage them to support
each other or learn from each other. Teachers
also believed that cooperative learning has a
positive impact on students’ motivation and
achievement. The effects of these inclusive
methods are positive for all students. Students
with difficulties are assisted by other students
or adults or multiple teachers whereas
students who are already succeeding learn by
explaining to others what they know. The
effects on socialization are important because
these practices improve solidarity in the
classroom and overcome the marginalization of
students. Cooperative learning may be
challenging for teachers to implement but there
is evidence that when it is applied with the use
of additional human resources then it can
generate better results because it motivates
students to work harder.

Secondary schools offer the possibility of
extending learning time and this is specifically
important for students from disadvantaged
backgrounds. Teachers believe that it is
important to spend individual time with the
students in order to assess their level and
provide additional support. Some approaches
in extending learning time are:

x The school organizes learning support
classes in the afternoon where students
can receive help to do their homework or
catch up in a subject they have fallen
behind.

x Students are assigned Learning Mentors
who provide individualized assistance to
their learning needs. These mentors can
be parents or other adults who volunteer in
the school and they help with organization
and support of the teacher's work.
Learning Mentors work very closely with
foreign-speaking students or students with
disabilities.

X  The school organizes revision classes after
regular school hours or during weekends
before high stakes exams. In this way,
students are provided with additional




support to continue making academic
progress.

2.5
Inclusion through high expectations

2.5.1

HIGH EXPECTATIONS FROM ALL STUDENTS

Teachers said that it is important to maintain
high expectations and to make sure that
everyone has a chance to succeed even
though the reality is that there are individual
differences and students cannot have equal
results. Teachers had very high expectations
from their students and they focused on each
person’s individual strengths and weaknesses
in order to help them achieve as high as
possible. Teachers explained that they have
high expectations from all students, not simply
those who are already high performers.
Furthermore, if the teachers were aware of a
minority group that does not achieve as high
as the others then they develop strategies to
ensure that these students are supported and
have high expectations from themselves.

Students feel that their teachers expect of
them to go to the university. Many students
said that the teachers are constantly making
sure that no one falls behind and they are
holding them accountable for their progress
and grades. This attention, persistence and
hard work from the teachers motivate the
students to work harder.

In many occasions students from cultural
minorities have very good academic results
and high expectations for their future. The
teachers also believe that the students are
capable and they believe that if they are
supported enough to learn the local language
they can have excellent academic results.
Some teachers also believed that minority
parents have very high expectations from their
children. Immigrant parents believe that
education is important especially because they
know how difficult manual labour is and they
feel their children can find jobs for university
graduates that have better working conditions.
In one case study the educational level of
immigrant parents was higher then the
educational level of the local community.
Teachers explained that many immigrants are
educated but wunable to exercise their
profession once they move to a foreign
country.




2.5.2

CAREER COUNSELLING: PRACTICAL
SUPPORT FOR HIGH EXPECTATIONS

It is not enough that teachers convey to
students high expectations; they must also
provide them with the necessary information to
achieve their dreams. This is particularly
important for Secondary education since it
determines a student’s success in accessing
tertiary education:

X  Teachers invited university students to talk
with secondary school students and
explain their options after graduation. In
general, the school provided opportunities
to the students to learn about their future
options beyond secondary school.

X In one case study every student was
interviewed by a teacher at Year 10 in
order to discuss the student’s aspirations
and plans as well as ways to make
progress towards these goals.

X In one case study universities visited
secondary schools to discuss university

education with the students and inform
them on their options.

COMMUNITY PARTICIPATION

Secondary education does not traditionally
involve parental participation as much as
primary or pre-primary education and this was
evident in most case studies. However, there
were parents who said that they could easily
be involved and participate if they wanted to.
Teachers believe that parental participation is
indispensable for students’ success.




Community participation can take different
forms, from the involvement of the school in
educating the community to the community’s
role in the everyday function of the school.

The INCLUD-ED project identified many ways
in which the community was encouraged to
participate in the students’ learning. Secondary
school students are more motivated and more
successful when they feel that their parents are
in close communication with their teachers and
when they realize that their progress is
monitored by the school and recognized
accordingly. It iIs a common misconception
among teachers that some parents do not visit
the school or do not inquire about their
children’s progress because they do not care
about their learning. In fact, the INCLUD-ED
project showed that when teachers encourage
parental participation then they find that
parents of low education and low SES tend
view their involvement with more reluctance
and apprehension. Given the opportunity to
participate most parents are not only happy to
contribute to the school but they can also
benefit from a connection with the school.

3.1

Community participation in decision-

making processes

3.1.1

CONSULTATION WITH PARENTS ABOUT

SCHOOL ADMINISTRATION AND STUDENTS'’

PROGRESS

There is a Parents’ Association that
regularly meets with the school staff to
discuss issues related to the function of
the school. In one case study the school
was very active in engaging the
community immigrant minority, the church
and other organizations that could provide
both  financial and organizational
assistance to the school. The Parents’
Association was active in connecting the
school with the community, especially for
after school and summer programs. These
connections brought up issues that were
important for both students and parents,
such as the idea of setting up a




Language/Translation Centre for immigrant
families.

In one case study the school had a very
successful record in elicitng the
involvement of religious and ethnic
minority parents by working with
community minority leaders. The work of
the school was appreciated by the parents
who believed that the school’s
commitment to student achievement
played a role in the outstanding results of
the minority students.

Parents invited for: Parents’ Evenings,
school events such as national or religious
celebrations, to visit their child’s class
teacher, when there are problems with the
student’s ability to complete the work.

3.2
Community participation in student
learning processes

3.2.1

PARENTS AND COMMUNITY MEMBERS
VOLUNTEER TO WORK IN THE CLASSROOM

x Parents are present in the classroom not
as observers but as adults who help the
students learn

x Parents in the Learning Communities
program participate in constructing a
vision for the school (Dream stage of the
project)

x Parents take evening after school classes
on ICT with their children.

3.2.2

PARENTS AND COMMUNITY MEMBERS
VOLUNTEER AS LEARNING MENTORS

x Parents work with students on course
work in the afternoon




X Parents or community members advise
students on future career options

X In one case study there are Parent
Governors who follow closely and support
the work of the school by serving as
connectors between the community and
the school.

3.3
Community education

Teachers and families believe that community
education is important, especially for subjects
such as computer classes and use of the
internet which is an area where parents have
many gaps whereas students are much more
advanced. Furthermore, teachers believe that
any knowledge the parents have is important in
supporting their children’s education and it
also strengthens the parent-child relationship.

In one case study the school organized
dialogic literary circles in which family
members read classic universal literature and
jointly discussed the books with the teachers,
thus creating new educational experiences
which have a direct impact on the educational
environment in the family. Parents, especially

parents with low education, became more
confident and had higher expectations both
from themselves and their children. The
students reflected positively on the experience
of seeing their parents trying to read and learn.

In another case study the school hired as
Learning Mentors members of the community,
often women with low education, and
supported them in their education and in
obtaining certification to become teaching
assistants.

In schools where there was a lack of
community education parents said that they
would be interested in attending them or the
teachers helped parents to find education
programs in other schools. Both parents and
teachers acknowledged that such programs
had great potential. In another case study the
immigrant community was instrumental in
communicating with the school the need for
parental education and the school organized
computer classes and language courses for
the whole family.




3.4 The inclusion of multiculturalism
into planning instrumental subjects

Teachers included multicultural perspectives in
their courses and believed that it was
important to acknowledge all the cultures
represented in the classroom. Many teachers
felt that the multicultural aspect of their school
was a challenge for them that made their work
more interesting and pushed them to work
harder and more creatively. In many case
studies, teachers implemented programs in the
arts, theatre and technology that they
conceived because of the rich multicultural
capital of the school.

Multiculturalism is included in secondary
education curriculum in an attempt to reflect
the diversity of the student population in the
school. In some cases multiculturalism is part
of core subjects (e.g. Language or Social
Sciences) and teachers believe that it helps
students think more critically about their
society and broaden their worldviews. In this
case, they did not only present a historical
perspective on culture, they also engaged
current situations and the way the media
represent racial and ethnic tensions in society.
On the other hand, they also firmly believed
that the school should cultivate a different kind

of identity for all students, an identity based on
the school they attended and its special
mission to support the students succeed in life.
In this way the teachers believed that the
students could leave behind any divisive
tensions in the community and unite under
their school identity which promotes mutual
respect, solidarity and coexistence.
Incidentally, this functioned as a major
argument for the upholding the rule of wearing
a uniform in secondary education.

In one case study the official curriculum
reflected multiculturalism more specifically with
events organized by the school to celebrate a
cultural or religious event. Furthermore, the
school made an effort to hire teaching and
administrative staff that represented the
multiculturalism of the school community.




SUMMARY AND CONCLUSIONS:
STRATEGIES AND PRACTICES
FOR EDUCATIONAL INCLUSION

Secondary school teachers must receive
training in how to use cooperative learning
in the classroom or how to accelerate
students’ learning by creating
heterogeneous ability groups.

Extended learning time available to all
students is crucial for Secondary
education which prepares students for
high stakes exams and competition for

entry in higher education. Afternoon
classes and support groups are especially
important for minority students.

Schools can train parents to work as
volunteers in the classroom. Conduct a
survey to see whether parents are
interested in this. Examine differences
between rural and urban areas given that
parents in urban areas may be all
employed and not available for
volunteering.

Educational systems must develop
guidelines and standards for the volunteer
parents who will be working with the
students. This is important in centralized
systems that require Ministry of Education
approval. To this point, an adult apart from
regular teachers is not allowed to be in the
school unless they are certified to work
with students.

Regular contact between teachers and
parents, especially at the secondary
school level is crucial. Parents of students
at the secondary level feel that they are
not able to influence their children
anymore. Furthermore, they are also at a
loss when trying to find ways to
communicate with adolescents. For all
these reasons, they may tend to
disengage from the school.
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It is important to provide different ways to
communicate with the parents such as: a
Daily Log, internet, instant messaging etc.
Some parents, especially parents of
students with low achievement are more
hesitant to contact teachers but still need
to be informed about their child’s
progress.

Develop community education programs
especially for things such as: ICT,
language training for immigrant parents,
dealing with adolescents and working with
special education students. Tertulias or
literary circles are also successful ways of
community participation.




STRATEGIES AND PRACTICES FOR
EDUCATIONAL SUCCESS

Inclusion through High Expectations
» High Expectations from all students.
e Career Counseling

Community participation in decision-making
Pprocesses.
e Consultation with parents about school administration
and students’ progress

e Multiple opportunities for parents to be involved
(Parents Association, Parents’ Evenings).

Secondary education in Europe

Heterogeneous group and additional support
» Heterogeneo * The classes are heterogeneous.

us ability + Response to diversity e Community participation in learning activities
classrooms with accelerates learning and improves » The direct participation of families in classrooms and
additional coexistence in classrooms: other learning spaces

resources «  Offering the same curriculum to * Parents and community members volunteer as Learning

Mentors
e Community education

all of the students with greater
support for students with special
needs or learning difficulties.
» The diversity of the people who
are incorporated into classrooms.
» Special-needs teacher support
inside the classroom.
* Individualised student
monitoring.
* Inclusive split * Reduced groups of
classes heterogeneous students
Encouraging students to help and interact with each
other
» Helping peers and interacting with them in
heterogeneous groups.

Community participation in learning activities

* The direct participation of families in classrooms and
other learning spaces

* Parents and community members volunteer as Learning
Mentors

Community education

* Language and ICT Classes
» Tertulias or Learning Circles for the parents.

COMUNITY PARTICIPATION

Extending the learning time
» Learning activities in support classes after regular
school hours.
» A Learning Mentor for each student.
Revision classes before exams.

EFFECTIVE EDUCATIONAL PRACTICES
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